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® Task-based language teaching in Japan: Problems and possibilities
HraZsEHE+ (National Institute of Education, Singapore)

In this talk, I will explore a number of issues and possibilities relating to the implementation of task—based
language teaching (TBLT) in Japan. Drawing on second language acquisition theories, I will seek for answers
to questions such as What are the benefits of using tasks in English classroom?; Is it possible to incorporate
tasks into the existing syllabus?; How can we assess the outcome of the TBLT?; and What are the roles of
teachers in TBLT?

[ will first examine the goal of TBLT by contrasting it with the goal of present—practice—produce (PPP)
where grammar explanation is given followed by production practice activities. I will draw on research that has
investigated the relationship between implicit/ explicit learning and implicit/ explicit knowledge to argue that
is better able to develop students’ communicative skills. I will then examine two major issues surrounding
TBLT in Japan: institutional issues and teacher issues. Institutional issues include the existing linguistic
syllabuses, the examination system, and the large, teacher—centred classroom. Teacher issues include
teachers’ knowledge and skills and their willingness to innovate in teaching. [ will conclude with some

suggestions for implementing TBLT in the English classroom in Japan.



